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Relationships & Behaviour Policy

“The Werrington Way”

1. Vision & Ethos

At Werrington Primary School, we believe that positive relationships are at the heart of
successful learning communities. We are committed to creating a calm, safe, inclusive and
nurturing environment where every child feels valued, respected and able to achieve and

thrive.

Our approach is rooted in:

high expectations

strong relationships

consistency

inclusion

belonging

restorative practice

safeguarding

understanding behaviour as communication

We believe:

every child deserves dignity and respect

behaviour can be taught, modelled and supported

children learn best when they feel safe and connected

consistency and compassion work together

high standards and inclusion are not opposites — they are complementary

This policy reflects:

current statutory guidance

safeguarding responsibilities

inclusive practice expectations

the school’s values of Respect, Excellence, Self-Belief, Kindness, Cooperation and
Friendship

It also aligns with emerging national priorities around:

belonging
engagement
inclusive mainstream practice



attendance

early intervention

emotionally informed approaches
strengthened home-school partnerships

2. Aims of the Policy

This policy aims to:

create a safe, calm and purposeful learning environment
support pupils to regulate behaviour and emotions
foster respectful, positive relationships

promote self-discipline and personal responsibility
ensure consistency across the school

support staff confidence and wellbeing

reduce disruption to learning

ensure fair and proportionate responses to behaviour
safeguard all pupils

support inclusion for vulnerable pupils and pupils with SEND
strengthen partnerships with parents/carers

promote attendance, belonging and engagement

3. Guiding Principles

Our approach is underpinned by the following principles:

3.1 Relationships First

Positive relationships are central to behaviour support. Staff should seek to:

know pupils well

understand context and triggers
build trust

maintain dignity during correction

3.2 Behaviour is Communication

Behaviour may communicate:

unmet needs

emotional dysregulation
anxiety

frustration

trauma responses
SEND-related difficulties



The school recognises that adverse childhood experiences, trauma, bereavement, family
difficulties and other significant life events may influence behaviour. While behaviour
expectations remain high for all pupils, staff will seek to understand the underlying causes
of behaviour and respond in a supportive, proportionate and safeguarding-informed
manner.

Responses should therefore combine:
e accountability
e support

e curiosity
o safeguarding awareness

3.3 Consistency Matters
Children thrive when:
e routines are predictable

e expectations are explicit
e adults respond consistently

3.4 Inclusion & Equality

Reasonable adjustments may be required for pupils with:

e SEND

e SEMH needs

e neurodiversity

¢ communication difficulties

¢ attachment difficulties

¢ medical needs

¢ adverse childhood experiences

Consistency does not always mean identical responses.

4. The Werrington Way

The Werrington Way provides three simple expectations which underpin behaviour across
the school:

Be Respectful
This includes:

e treating others kindly
¢ using respectful language



¢ listening to adults and peers
e looking after property and the environment
e showing good manners

Try Our Best
This includes:

e engaging positively with learning

e working hard and putting in effort

o following instructions

e demonstrating resilience by persevering, embracing challenge and learning from
mistakes

e taking pride in our work

e contributing positively to school life

Keep Ourselves and Others Safe
This includes:

o following safety instructions

e moving safely around school

e using equipment appropriately
e managing conflict safely

These expectations are explicitly taught through:

e assemblies

e classroom routines

e RSHE

e modelling

e restorative conversations

e behaviour curriculum opportunities
e lunchtimes/playtimes

e curriculum links

5. Roles & Responsibilities

5.1 All Staff

All staff are responsible for:

maintaining high expectations
modelling respectful behaviour
building positive relationships
following agreed systems consistently



e using de-escalation strategies

e recording behaviour appropriately

o safeguarding pupils

e communicating concerns

e planning lessons that engage, challenge and meet the needs of all learners

e contributing to and using Behaviour Information Sheets, including information about
key routines, expectations, reasonable adjustments, effective support strategies and
approaches that promote positive behaviour

e teaching and upholding the Werrington Way (Be respectful, Try our best, Keep
ourselves and others safe) which will be supported through the Werrington Way
Curriculum (see separate curriculum document)

5.2 Senior Leaders

Senior leaders do not simply take over behaviour incidents. Instead, they work alongside
colleagues to support, guide, coach and model effective practice, helping to build staff
confidence and ensuring a consistent approach to behaviour across the school.

Senior leaders will:

e support staff during incidents

e ensure consistency

e be avisible presence around the site and especially at break and dinner times
e analyse behaviour patterns

e monitor vulnerable groups

e support staff wellbeing

e ensure legal compliance

e provide training and coaching

e help to develop positive behaviour support plans for individuals who need more

support to engage with positive behaviours in school

All staff are responsible for behaviour, and all staff should feel supported in fulfilling that
responsibility.

5.3 Parents/Carers

Parents/carers are expected to:

e support school expectations

o work collaboratively with staff

e communicate concerns respectfully
¢ reinforce positive behaviour

e engage with agreed support plans



5.4 Pupils

Pupils are encouraged to:

o take responsibility

o reflect on choices

e repair harm

o seek support when needed

o contribute positively to the school community

6. Teaching Behaviour Explicitly

Behaviour expectations are taught proactively, not assumed. This process is supported
through the Werrington Way Curriculum (see separate curriculum document)

This includes:

e classroom routines

e transitions

e corridor behaviour

e lunchtime expectations

e playground behaviour

e respectful communication
e emotional regulation

o conflict resolution

e online conduct

e restorative approaches

Staff should:

e model expectations

e rehearse routines

e provide visual prompts where needed
e revisit expectations regularly

7. Recognition & Positive Reinforcement

We believe positive recognition strengthens behaviour culture. Positive reinforcement helps
pupils develop confidence, build positive habits and understand the behaviours that
contribute to a successful school community. Our ultimate aim is for pupils to develop self-
discipline and make positive choices because they understand their value and impact, rather
than simply in response to rewards or recognition.



Recognition may include:

verbal praise

stickers

certificates

celebration assemblies (Hot Chocolate Friday, Values Awards, Lunchtime
Commendations, Growth Mindset Champions, Spotlight Assemblies and Above &
Beyond Awards)

recognition board

phone calls/messages home

leadership recognition

class rewards

Recognition should:

be specific

focus on effort and choices
reinforce school values

avoid humiliation or comparison

8. Responding to Behaviour

Where behaviours do not follow the Werrington Way, staff should use calm, proportionate
and consistent responses. Where appropriate, consequences should be educational,
restorative and related to the behaviour, helping pupils understand the impact of their
actions and make positive choices in the future.

8.1 Universal Responses

Responses may include:

reminder

redirection

non-verbal cue

30-second intervention

reflection time

restorative conversation

loss of privilege

moving seats

Reflect, Repair and Reset process (see Appendices 1 & 2)

Staff should:

remain calm
avoid confrontation



e avoid public humiliation
e separate behaviour from identity

Where a reminder about behaviour expectations is needed, adults should engage, explain
and then expect a change in behaviour. They should follow the principles of the 30 second
intervention and the restorative questions (see below).

i'E 30 second intervention

a. Gentle approach, personal, non-threatening, side on, eye level or lower.

b. State the behaviour that was observed and which rule/expectation/routine it
contravenes.

c. Tell the learner what the consequences of their action is. Refer to previous good
behaviour/leaming as a model for the desired behaviour.

d. Walk away from the learner; allow her time to decide what to do next. If there are
comments, as you walk away write them down and follow up later.

We resist endless discussions around behaviour and spend our energy returning leamers to
their learning.

Restorative Questions

* Let’s talk. Thank you for talking calmly with me.

* I've noticed that you are...

* Does this follow the Werrington Way? Specify which rule in particular
* Who does this affect?

* How will they be affected?

* How can we move forward and make things better?

If a child is in a heightened emotional state, they should be given time and support to help
them return to a state of calm before any restorative discussion or behaviour intervention
takes place. This may include access to a quieter space and sufficient time to regulate their
emotions.

Staff should actively seek opportunities to recognise and praise positive behaviour,
providing regular, specific feedback that reinforces expectations, strengthens positive habits
and promotes the norms of The Werrington Way.

Where appropriate, pupils may be supported through the Reflect, Repair and Reset process
(see Appendices 1 & 2). This structured approach helps pupils reflect on behaviour,
understand the impact of their actions, repair relationships where appropriate and make a
positive plan for future success.



9. Behaviour Stages & Escalation

Stage 1 — Reminder
Staff will:

e provide a calm, quiet reminder of expectations

e redirect behaviour where necessary

e give the pupil an opportunity to reflect and reset

e recognise and praise positive choices when improvements are made

Stage 2 — Warning
Staff will:

¢ clearly explain the behaviour causing concern

¢ remind the pupil of the expected behaviour

o offer support where appropriate

¢ make it clear that further disruption may result in a classroom adjustment

Stage 3 — Classroom Adjustment
Where behaviour continues, staff may:

e move the pupil to a different seat or workspace within the classroom
e provide a short period of reflection time

e use restorative questioning

¢ support the pupil to re-engage positively with learning

Where appropriate, consequences should be educational, restorative and related to the
behaviour, helping pupils understand the impact of their actions and make positive choices
in the future.

Stage 4 — Partner Class Support

Where behaviour continues despite classroom strategies, or where a pupil requires a period
away from the immediate situation to regulate and reset, they may be directed to another
classroom for a fixed period.

The purpose of this stage is to:

o protect learning for all pupils
e provide an opportunity for reflection and regulation
e avoid unnecessary escalation
e support successful reintegration into the classroom



The class teacher remains responsible for the pupil and should seek to restore the
relationship and support a positive return to learning.

Any period away from the classroom should:

be proportionate
be time-limited
preserve dignity
¢ maintain safety

Where a pupil refuses to leave:

o staff should avoid unsafe physical intervention
e support should be requested
e responses should remain calm and non-confrontational

Repeated removal should trigger:

review of support

possible risk assessment
consideration of SEND/SEMH needs
family engagement

Stage 5 — Leadership Support
Senior leaders may become involved when:

behaviour escalates significantly

learning is seriously disrupted

safety concerns arise

behaviour persists despite earlier interventions
additional support or investigation is required

Senior leaders will work alongside staff to support, guide, coach and model effective
practice while ensuring a consistent approach across the school.

Stage 6 — Significant Incident
Significant incidents may include:

e physical aggression

e verbal abuse

e discriminatory behaviour

e bullying

e serious defiance

e behaviour that places others at risk of harm

e behaviour that significantly compromises safety



Senior leaders will determine appropriate next steps, taking account of:

e pupil voice

o safeguarding considerations

e SEND and reasonable adjustments
e previous interventions and support
e theimpact on others

e proportionality and fairness

Responses may include restorative action, parental meetings, risk assessments, Individual
Behaviour Support Plans (see Appendix 4), suspension or other appropriate interventions.

10. Restorative Practice

We aim to support pupils to:

o reflect

e understand impact
e repair relationships
e rebuild trust

Restorative conversations may include:

e What happened?

e What were you thinking/feeling?
e Who has been affected?

e What needs to happen now?

Restorative approaches do not replace consequences where these are necessary.

The school's Reflect, Repair and Reset process (see Appendices 1 & 2) supports restorative
practice and may be used following behaviour incidents where reflection, relationship repair
or supported reintegration is required. Age-appropriate versions are available for both
younger and older pupils.

Pupil Voice

The school believes that children should be actively involved in behaviour support processes
wherever appropriate.

Pupils will be given opportunities to:

e explain their views

e contribute to restorative discussions
e participate in support planning

e contribute to behaviour targets

e review progress



¢ share their views during reintegration meetings following suspension

The views of the child will be considered alongside safeguarding responsibilities and the
need to maintain a safe learning environment.

11. Behaviour Recording

Significant behaviour incidents and behaviours that result in a consequence or a Reflect,
Repair and Reset process (see Appendices 1 & 2) will normally be recorded on the school's
behaviour management system.

Behaviour records help the school to:

e identify patterns and trends

e support early intervention

e inform safeguarding decisions

e support communication with parents/carers

e monitor the effectiveness of support strategies

e monitor outcomes for vulnerable groups

e inform behaviour, attendance and inclusion planning

Categories may include:

e Disrupting Learning

e Refusal/Non-Compliance

e Unsafe Behaviour

e Unkind Behaviour

e Physical Aggression — Pupil
e Physical Aggression — Adult
e Verbal Abuse — Pupil

e Verbal Abuse — Adult

e Damage to Property

e Discriminatory Behaviour
e Bullying

. Theft

Low-level behaviour managed through classroom reminders, warnings or other in-the-
moment strategies would not normally be recorded unless part of an emerging pattern of
concern.

12. Early Intervention & Inclusion Pathway

Where behaviour becomes persistent or concerning, staff should seek support early. Early
intervention is encouraged and staff should not wait for behaviour concerns to escalate
before seeking advice or support.



The school recognises that behaviour, attendance and engagement are closely linked.
Where behaviour concerns emerge, staff will consider whether attendance patterns,
emotional wellbeing, safeguarding concerns, unmet SEND needs or wider barriers may be
contributing factors.

Where staff have concerns about a pupil's behaviour, attendance, wellbeing, safeguarding,
engagement or possible additional needs, they should submit a Solution Circle Request
Form. This enables concerns to be shared promptly with the Behaviour Lead and Inclusion
Team so that appropriate support, intervention and monitoring can be considered at an
early stage.

Attendance information may be reviewed alongside behaviour data to help identify
underlying causes and appropriate support.

Behaviour support will follow the principles of the graduated response. Staff will assess
needs, plan appropriate support, implement agreed strategies and review impact regularly.
Behaviour interventions will form part of an ongoing Assess—Plan—Do—Review cycle where

additional needs are identified.

The Behaviour Support Pathway (Graduated Response) can be found in Appendix 3.

13. SEND, SEMH & Vulnerable Pupils

The school recognises:

e behaviour may relate to additional needs
e some pupils require reasonable adjustments
e exclusionary approaches may disproportionately affect vulnerable pupils

Staff should consider:
e communication needs
e sensory needs
e emotional regulation difficulties
e trauma-informed approaches

e adaptive strategies

This policy aligns with the principles of inclusive mainstream practice outlined in recent
national guidance and reforms.

14. Bullying
Bullying is:

o deliberate
e repeated



e intended to hurt, intimidate or harm

Bullying may include:

e physical
e verbal
e online

e discriminatory
e relational/social exclusion

All bullying concerns are taken seriously and investigated appropriately.

15. Suspensions & Exclusions

Suspension and permanent exclusion are serious sanctions and will only be used where
necessary, proportionate and lawful.

The school is committed to early intervention and inclusive practice. Before considering
suspension, leaders will normally consider:

e reasonable adjustments

o safeguarding factors

e SEND needs

e previous interventions

e parental engagement

e Individual Behaviour Support Plans (see Appendix 4)
e risk assessments

e alternative support strategies

unless there is an immediate risk to safety or a serious one-off incident requiring immediate
action.

Suspension and permanent exclusion will not be used as a substitute for appropriate
support or reasonable adjustments.

The school follows current statutory guidance and will consider:

e proportionality

o safeguarding

e SEND duties

e equality duties

e reasonable adjustments
e alternatives and support



Cancellation of Suspensions

The Headteacher may cancel a suspension or permanent exclusion before a governing board
review where new information becomes available or where the original decision is
reconsidered.

Where a suspension or exclusion is cancelled:

e parents/carers will be informed without delay

e relevant agencies will be informed where required
e reasons will be formally recorded

e the pupil will be reinstated immediately

Reintegration Meetings

Following a suspension, a reintegration meeting will normally take place involving the pupil,
parents/carers and relevant staff.

The purpose of the meeting is to:

¢ understand the incident

e gather pupil voice

e review support needs

e agree strategies moving forward

e rebuild relationships

e support a successful return to learning

The school will follow current statutory guidance regarding notification and record keeping.

16. Restrictive Interventions & Reasonable
Force

The school aims to minimise the need for restrictive interventions through:

e early intervention

e de-escalation

o relational practice

e preventative strategies

Reasonable force may only be used:

e to preventinjury

e to prevent serious damage
e to prevent serious disorder
¢ to maintain safety



Force must:

e bereasonable

e be proportionate

e use the least restrictive option
e last the shortest possible time

Force must never be used:

e as punishment
e to humiliate
o todeliberately cause pain

All significant incidents involving restrictive intervention will be:

e recorded (see Appendix 5)
e reported appropriately
e reviewed

17. Safeguarding

Behaviour and safeguarding are closely linked. Behaviour concerns may indicate unmet
needs, safeguarding concerns, mental health difficulties or barriers to learning. Behaviour
information will therefore be considered alongside safeguarding, attendance, SEND and
pastoral information to ensure pupils receive appropriate support.

Staff should remain alert to:

e changes in behaviour

e harmful sexual behaviour
e peer-on-peer abuse

o exploitation

e mental health concerns

e attendance concerns

e discriminatory behaviour

All safeguarding concerns must be reported in line with safeguarding procedures.

18. Online Conduct

Pupils are taught:

¢ respectful online behaviour

¢ online safety

e appropriate communication

e risks associated with online behaviour



o digital responsibility

This aligns with statutory RSHE guidance.

19. Staff Support & Training

Recent staff survey findings show:

o strong staff understanding of The Werrington Way
¢ high confidence in leadership support
e growing consistency across the school

However, the school recognises that effective behaviour support depends on confident,
supported staff.

Training may include:

e de-escalation

e restorative practice

e SEND awareness

e trauma-informed approaches
e restrictive interventions

o safeguarding

e adaptive practice

20. Monitoring & Review

Leaders and governors will monitor:

e behaviour trends

e suspensions and exclusions

e attendance

o safeguarding concerns

e vulnerable groups

e outcomes for pupils with SEND

e outcomes for disadvantaged pupils

e outcomes across different ethnic groups where appropriate

Behaviour data will be reviewed termly to identify any disproportionality in sanctions,
suspensions or exclusions. Where patterns are identified, leaders will investigate causes and
take action to promote equitable outcomes for all pupils.

Governors will receive regular reports relating to behaviour, attendance, suspensions,
exclusions and vulnerable groups. This oversight helps ensure behaviour systems remain
inclusive, effective and compliant with statutory responsibilities.



This policy will be reviewed annually or sooner if guidance changes.



APPENDIX 1
Reflect, Repair and Reset (Older Pupils)

Pupil Name:
Class:

Date:

Adult Supporting:

1. Reflect
What happened?
Tell us what happened in your own words.

What were you thinking and feeling?
Before:

During:
Now:

2. Repair

Who has been affected?
L1 Me

[ Another pupil

1 A member of staff

1 The whole class

[ Other
Who?

How do you think they may have felt?
How has this affected learning, friendships or safety?

3. Reset
What could you do differently next time?

What support might help you?

How can you repair the situation?
1 Apology

[1 Restore damaged relationship
1 Help put something right

] Complete missed learning

[ Other
Details:



My Reset Promise
One thing | will try next time:

One adult who can help me:

One thing | am proud of today:

Adult Reflection

Were there any contributing factors?
[ Friendship issue

L Learning difficulty

L] Emotional wellbeing

1 SEND need

1 Environmental trigger

[ Change in routine

L1 Other

Details:

Were reasonable adjustments considered?
[ Yes

LI No

1 Not applicable

Further actions required?

[ No further action

O Parent/carer informed

1 Monitor

1 Submit Solution Circle Request Form

L] Urgent Solution Circle discussion

[ Individual Behaviour Support Plan review

[ Other
Details:

Adult Signature:
Pupil Signature:




APPENDIX 2
Reflect, Repair and Reset (Younger Pupils)

Name:
Date:

What happened?
Draw a picture or tell an adult.

How was | feeling?

An

< Happy

= Worried
Z Angry

« Sad

%< Frustrated

2 Embarrassed
Other:

Who was affected?
I Me

L1 My friends

1 My class

1 An adult

How can | make things better?
[ Say sorry

L] Be kind

1 Help someone

L] Fix the problem

I Try again

My plan:

My fresh start
Next time | will:

Adult Signature:
Pupil Signature:




APPENDIX 3

Behaviour Support Pathway (Graduated Response)

1. Initial Concern Identified

Complete Solution Circle Request Form

Include parental voice

N2

2. Solution Circle Meeting (Assess & Plan) - Internal

Share information (triggers, patterns, strengths)
Agree targeted strategies, adaptations and support
Clarify desired outcomes and success criteria

Discuss outcomes with parents/carers following the Solution Circle Meeting

N2

3. Implement Support (Do)

Strategies delivered through Quality First Teaching

Consistent adult approach
Ongoing monitoring of impact

N2

4. Review (after approx. 6 weeks — unless urgent need required sooner)

Parents/Carers to be involved in all three outcomes

Outcome A: Strategies
effective
e Continue and
embed
e Returnto
universal
provision

Outcome B: Limited /

O O O O

Outcome C: Ongoing / escalating concern

inconsistent impact e Explore further support, which
e Refine strategies may include:
and repeat cycle o SEND pathway (Assess—Plan—
e Consider additional Do—Review cycle)
in-school support o Individual Behaviour Support

Plan (IBSP)

ELSA / MHST referral
Parent/carer meeting
External agency involvement
Risk assessment (if required)

v

5. Continued Cyclical Review

Support is reviewed, adapted, and escalated proportionately




APPENDIX 4 — Individual Positive Behaviour Support Plan Template

"t
: J%Z‘voﬁ ’
o L . . e . .
Mwﬁw% Individual Positive Behaviour Support Plan poteries
.Ww 3 Trust
Student Name: Class:
Information Date: Plan Review:

1. Target Behaviours

2. Strengths and
Motivators

3. Triggers / Early
Warning Signs

4. Support Strategies

5. Praise and Rewards

6. Consequences
(Supportive, Not
Punitive)

Consequences should
be:

Predictable

Delivered calmly
Proportionate
Followed by a chance
to repair and reset

7. Monitoring and
Communication

8. Crisis Plan (If
Needed)




APPENDIX 5

Restrictive Physical Intervention - Record of Incident (HSF56)

Names of those involved:

Staff: Pupil: Others:

Date of incident: Time of incident: Duration of Restrictive Location of incident:
Intervention:

Pupil’s specific needs/circumstances (i.e. SEN or has a disability):

Events leading up to Restrictive Physical Intervention (including alternative de-escalation
strategies used):

Account of actual incident and rationale (including details of actions, method of restrictive
intervention, degree of force (and why this was deemed necessary at the time), any injuries
sustained, words used, witnesses etc.):

Outcome or resolution of incident:

Follow up actions (when and how the family/parents/carers were informed, support to staff and
pupils involved, medical treatment for injuries sustained, wellbeing support):

Names of withesses and attached witness statements:

Risk Assessment and Restrictive Physical Intervention Protocol reviewed:
Yes/No

Outcomes:

Record of any injury or property damage:

Has an Accident Investigation Report Form or Report of Violence and Aggression Form been
completed and submitted to the Strategic Health and Safety Service:

Yes or No

Print Name: Signature: Job Title:

Date:

This form to be retained locally




